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TRANSITION 
ASSESSMENT

Make it Legal, Appropriate, and Useful for Students 
with Low Incidence Disabilities
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LAW
Transition Assessment

34 Code of Federal Regulations § 300.43 Transition services.

(a) Transition services means a coordinated set of activities for a child with a 
disability that—

(1) Is designed to be within a results-oriented process, that is focused on 
improving the academic and functional achievement of the child with a 
disability to facilitate the child’s movement from school to post-school 
activities, including postsecondary education, vocational education, integrated 
employment (including supported employment), continuing and adult 
education, adult services, independent living, or community participation;

(2) Is based on the individual child’s needs, taking into account the child’s 
strengths, preferences, and interests; and includes—

(i) Instruction;
(ii) Related services;
(iii) Community experiences;
(iv) The development of employment and other post-school adult

living objectives; and
(v) If appropriate, acquisition of daily living skills and provision of 

a functional vocational evaluation.
. . .
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34 Code of Federal Regulations § 300.320 Definition of 
individualized education program.

. . .
(b) Transition services. Beginning not later than the first IEP to be in 
effect when the child turns 16, or younger if determined appropriate 
by the IEP Team, and updated annually, thereafter, the IEP must 
include—

(1) Appropriate measurable postsecondary goals based upon age 
appropriate transition assessments related to training, education, 
employment, and, where appropriate, independent living skills; and

(2) The transition services (including courses of study) needed to 
assist the child in reaching those goals.

NO, 
You are not 
responsible 

for post-school 
results
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Student’s 
Change 

Their 
Minds, … 
Including 
Everybody 

Else

63 IDELR 78
D.C. on behalf of T.C. and D.C., Plaintiffs, v. MOUNT OLIVE 
TOWNSHIP BOARD OF EDUCATION, Defendant
U.S. District Court, New Jersey
March 31, 2014

Recognizing that a former high schooler with autism did not 
attend college, pursue a career in computer animation, or live 
independently as contemplated in his postsecondary transition 
plan, the District Court nonetheless rejected the parent's claim 
that the plan was inappropriate. The court held in an 
unpublished decision that the plan reflected the information 
available at the time of IEP development 

Transition Assessment and FAPE

62 IDELR 261
114 LRP 7352

Jim and Laurie GIBSON, as next friends of Chloe GIBSON, Plaintiffs, v. FOREST 
HILLS SCHOOL DISTRICT BOARD OF EDUCATION, Defendant

U.S. District Court, Southern District of Ohio
February 11, 2014

Although the student had performed job-related tasks such as folding napkins and 
wiping tables in the classroom setting, the court pointed out that the district's 
prolonged failure to conduct a formal transition assessment prevented it from 
identifying the student's preferences and interests. Without that information, the 
district could not draft postsecondary transition goals or determine the services the 
student required to meet those goals. 
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Be Careful – Good Faith Effort
■ 115 LRP 3792

– Reynolds School District , Oregon State Ed. Agency
– December 15, 2014 

■ A student's school absences and uncertainty about what kind of 
career he wanted were no excuse for an Oregon district's minimal 
transition services. The student with LD was twice withdrawn from 
the district due to excessive absences. During his junior year, the 
district developed an IEP for him that included transition goals and 
services. However, the teen had little idea of what he wanted to do in 
life, and the district never completed a transition assessment. 

ROLE OF APPRAISAL STAFF
Transition Assessment
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It Depends
■ Diagnostician as Appraisal Staff

■ Diagnostician as Appraisal Staff and IEP Meeting Facilitator

■ Diagnostician as All Things Including Transition Services 
Designee

TRANSITION ASSESSMENT 
TOOLS

Transition Assessment
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Assessment Tools

■ Areas of Transition Services
■ Low Incidence versus high incidence disabilities
■ Accessibility through technology
■ Diversity
■ Student Input
■ Parent Input

Enderle-Severson Transition Rating 
Scale (ESTR)
■ 10 copies for $20

■ Paper or electronic

■ Onllne Report Writer
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ESTR Online 
Report Writer

Reading-Free Vocational Interest Inventory

Age 13 – adults
Kit $135
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Informal Assessments

■ ProEd
■ Gary Clark and James Patton

Person-Centered Transition Assessment

Person Centered Transition Assessment 

©	 Institute	 on	 Person	 Centered	 Practices,	 a	 collaborative	 partnership	 between	 the	 Texas	 Center	 for	
Disability	Studies	at	the	University	of	Texas	at	Austin	and	the	Center	on	Disability	and	Development	at	Texas	
A&M	University.		

	
1	

Name:																																													School:		 																													 	D.O.B.		 	
	
Facilitator:	 	 	 	 Date	of	initial	assessment:		
Participants	in	planning:	
	
	
	
	
What	others	like	and	admire	about	me:	

• 	
	
	

• 		 • 	 • 	

		
Relationship	Map:	
	
	
	
	
	
	
	

	
	

	
	
	
	
	

	
	
	
	
	
	
	
	
	

	

	

People	who	
support	at	home	
and	other	places	

Family	

Friends	

School	
staff	

	

	

	

	

	

Family	

My	own	friends	

	

	
	
	

	

	

■ Institute for Person-Centered 
Practices

– Texas A&M- College Station
– University of Texas – Austin

■ PCTA

■ ESC Training by Debbie Wilkes, 
Vickie Mitchell, or other Associates



7/22/17

10

Other Assessments

■ Community
– What is in the community?
– Transportation?
– ProEd Informal Assessments

■ Health

Transition Portfolio Assessment

■ Personal Information

■ Medical Information

■ Protocols for transition assessments such as ESTR, Adaptive Behavior, etc.

■ Futures Planning and/or Transition Parent Questionnaire

■ Person-Centered Planning Information

■ Daily work samples or picture schedules

■ Information on support needs, accommodations, and modifications

■ Communication Needs

■ Behavior Strategies

■ Typical Daily Schedule

■ AU Supplement with Futures Planning or most recent Transition Supplement

■ Other: _____________________________ (what?)
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Task Analysis
- Published
- Teacher-Made
- Student-Made

ALSO:
- Levels of Support
- Productivity Charts
- Time Charts

WHO DOES IT?
Transition Assessment
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Different Models
■ FIRST – It should NOT be the Diagnostician, LLSP or other appraisal staff

■ Other Models
– Transition Specialist conduct Transition Assessments
– Diagnostician’s conduct Transition Assessments
– Case Manager Model

■ Best Model
– Case Manager Model
– Knowledge of the student, ”motivation on demand”
– Time management to get it done

TRAINING?
Transition Assessment
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Training
■ The best is train and then demonstration teach

■ You can use this model to train how to correctly complete the Transition Services 
page of the IEP

■ Look at the administrator manual

■ If not administrator manual, go to the website for the assessment

■ If no guidance, then it is an informal test. You can have someone with knowledge sit 
down and teach the other educator(s) how to administer the informal Transition 
Assessment

■ Formal Transition Assessment: check the administrator guide

■ Train at the beginning of the year, follow-up in fall and in early spring to ensure 
sustainability of effective practices.

When and Where

©2009.	Mitchell-Panter	Consulting,	LLC.	Montgomery,	TX.	All	rights	reserved.	

	

FINDING	THE	TIME	
A	key	component	to	transition	is	student	involvement	in	the	Transition	planning	process	and	teaching	self-
determination	skills	to	students	served	by	special	education.	It	takes	approximately	20	to	40	minutes	to	
have	a	student/case	manager	conference	using	the	Transition	Planning	Tool.		
	
Place	a	√	on	the	strategies	listed	below	that	may	fit	your	work	schedule.	
	 Map	out	annual	ARD/IEP	meetings	by	the	month	for	your	caseload.	(How	many	in	August,	

September,	etc)	

	 Identify	the	number	of	ARD/IEP	meetings	this	month.	Which	students	have	classes	that	

match	your	planning	period?	

	 Do	not	pull	students	out	of	co-teach	classes,	core	classes,	or	classes	in	which	they	are	failing.	

Exception:	email	the	teacher	to	find	out	if	there	is	a	class	period	in	which	the	student	could	

be	out	for	20	minutes.	You	may	find	the	teacher	in	the	5
th
	grade	English	class,	English	III	or	

English	III	Co-Teach	class	may	say	that	next	Thursday	there	is	an	activity	scheduled	that	the	

student	has	already	completed	or	can	miss	without	any	negative	effects.	Document	the	

conversation.	

	 Conference	with	students	during	Applied	Skills	or	Zero	Period	Classes.	

	 Does	the	student	have	a	PE,	student-aide,	or	other	course	that	may	allow	for	time	to	meet?	

Many	sports	have	a	“study	time”	when	it	rains	or	have	lapses	in	schedules?	For	students	in	

functional	instruction	classes,	if	you	are	the	teacher	responsible	but	not	the	teacher	of	

record,	plan	with	the	student’s	teacher	so	the	two	of	you	can	meet	with	the	student.	

	 Talk	to	students	you	have	observed	coming	to	school	early	or	staying	late	to	“hang	around”.	

Tell	them	you	want	to	meet	with	them	and	will	bring	coffee/water,	etc.		

	 Your	Ideas:	

	

	

	

	

Example:	The	teacher	has	a	caseload	of	18	students.	Below	is	a	chart	of	the	number	of	annual	ARD/IEPs	

per	month.	The	number	of	students	to	conference	with	regarding	the	annual	ARD/IEP	is	manageable	if	

broken	down	by	the	month.	

August	–	5	 Sept.	–	4	 Oct.	–	2	 Nov.	–	2	 Dec.	–	0	

Jan.	–	1	 Feb.	–	0	 Mar.	–	1	 Apr.	–	3	 May	-	0	

	

Case	Management	for	Transition:	

1. For	a	month	with	1	ARD/IEP,	check	the	schedule	of	the	student	to	determine	which	class	

they	have	during	your	scheduled	conference/planning	period.	If	it	is	not	a	class	from	

which	the	student	can	be	pulled,	look	at	other	student/teacher	schedule	matches	that	

can	be	used	to	complete	the	activity.	Also	consider	a	working	lunch	or	before/after	

school	if	the	student	does	not	ride	the	bus	or	the	bus	arrives	early.	

2. For	the	month	with	5	ARD	meetings,	again	check	student’s	schedules	for	a	common	

time	to	meet.	Conduct	the	activities	at	the	beginning	of	the	month	so	the	time	does	not	

“get	away	from	you”.	If	the	student	is	in	an	Applied	Skills	class,	consider	asking	the	AS	

teacher	if	there	is	time	in	the	class	schedule	for	the	AS	teacher	to	conference	with	the	

student	using	the	Transition	Planning	Tool.	DO	NOT	use	this	as	a	routine	solution,	only	if	
there	are	5	or	more	ARD	meetings	in	one	month	and	you	have	tried	all	other	

alternatives	to	meet	with	the	student.	

3. Consider	sending	student/parent	surveys	and	other	“fill	in	the	blank”	assessments	at	the	

beginning	of	the	year,	with	other	“beginning	of	the	year”	documents.	The	return	rate	is	

higher.		

	

■ Finding the Time

■ In August, you know the annual ARD 
dates

■ Use school routines, such as 
sending out parent questionnaires 
with other beginning of the year 
documents

■ Use parent surveys as telephone 
interview scripts

■ Use “Finding the Time” tips
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THINGS TO THINK ABOUT
Transition Assessment

Where do you start?
■ Make a list of Transition Assessments for students in LID populations

■ Ensure you have all grade/age ranges covered (Elementary, Middle/Junior High, High 
School

■ Ensure you have assessments that address information needs related to employment, 
postsecondary education/training, independent living (if appropriate)

■ Consider community, transportation, social, etc.

■ Make a list
– What do you already have?
– What do you need?

■ Create a matrix of the assessment options for elementary, middle, and high schools
■ Create an intranet site with PDF documents of the tools

■ Develop a toolbox with copies, kits and other Transition Assessment items. Make it easy to 
get to, not locked up in your office while you chair ARD Meetings!!

■ TRAIN, FOLLOW-UP, AND MONITOR
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Have a Great Week

Vickie J Mitchell, Ed.D
Associate Professor
Eleanor & Charles Garrett Endowed Chair in Special Education
College of Education
Sam Houston State University
vmitchell@shsu.edu
(w) 936-294-3911


